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Akin, James Paul

ﬁ.‘smy oF m\zmmnsnn OF
CIAL INTEGRATION TO READING .
ACHIEVEMERT IN GRADES TWO,
THREE, AND FIVE IN ALEXANDRIA,
vmc;nm CITY PUBLIC SCHOOLS’

Breed, Patricia Ann—

THE RELATIVE EFFECT OF THE
CONTROLLED READER AND THE SPEECH
COMPRESSOR ON READING RATE &ND
COMBREHENSION A
t
Broderick. Villiam Edward o

AN INVESTIGATION INTO THE RELATION-
SHIP AMONG INTELLIGENCE, AGE OF
ENTRY, LENGTE OF REMEDIATION,
PROGRESS DURING REMEDIATION, AND
POST-CLINICAL READING REMEDIATION
IN DETERMINING LONG-TERM POST-
CLINICAL READING COMPREHENSION

AND READING VOCABULARY SUCCESS

AXD FATLURE

‘aurké , Willism Arthur

A STUDY OF THE IMPACT OP SESAME
STRBET ON REFORM IN URBAR
SCBOOLS o

Burns, Carter Lawrence, Jr.

A SUCCESSFUL ATTEMPT AT IMPROVING
STUDENT READING COMPREHENSION IN

TITLE 1 ELEMENTARY SCBOOLS ‘

Coben, Libby Gordon

STEREOTYPING BY TEACHERS OF REMEDIAL
mm,mnmnzg\m _
NORMAL STUDENTS. r .

q:opgr, Margaret Kathryn Hunt
TWO METHODS OF TEACHING BEGIMNING

.

READING TO INNER-CITY PRDMARY CHILDREN -
. WD ARE DIVERGENT SPEAKERS:

: in order to compile abstracts of dissertations on related topics, which thus
become accessible in searches of the ERIC data base. Ordering information for
the dissertations themselyes is included at the end of the bibliography.

Abstracts of the following gissertations are included in

is collection:
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Crosby, Larry Y.

AN INVESTIGATION OF THE LONG-RANGE
EFFECTIVERESS OF A SIXTH GRADE
REMFDIAL READING PROGRAM .

. Dvsod Hargatet Elizabeth Costlow

A STUDY TO,DETERMINE THE EFFECTIVENENS

. OF READING INSTRUCTION BY CORRESPORDENCE

POR ELEMENTARY SCHOOL CHILDREN WITH
READING DXFICITS

-

Gaston, Fugene Milo -~ \

A DESCRTIPTIVE ANALYSIS OF DEVELOPMENTAL
PROGRAM CURRICULUMS FUNDED BY TITLE II1
GRANTS AT SEVEN SELECT DEVELOPING .
INSTITUTIONS OF HIGHER FDUCATION

Greenberg, David . g

THE EFFECTS OF A TRAINING PROGRAM. IN
AUDITORY DISCRIMIRATION OR THE READING
ACHIEVEMENT OF DISABLED FIRST GRADE
READERS

_Haggard, Narﬁha Rapp ..

CREATTWS THINRING-READING mrvk;és
(CT-RA) AS A MEARS FOR DMPROVING  ~
COMPREHENS ION

Hicks 'P:ancel Y onne tos ,
ATTTUDES TOMARD READING, PERCEPTIONS
OF ING, AND READING ENVIRORMENTS -
OF FIRST GRADE FOLLOW THROUGH CHILDREN
FROM ONE FLORIDA MODEL PROJECT

Bodges, Jtnel Getlld e

AR EXPLORATORY STUDY OF THE RELATIONSHIP .
BETWEEN S SCHOOL CONTROLLABLE _°
FACTORS AND ACHIEVEMENT SCORES

IN READING IN SELECTED LOW SOCIOECONOMIC

LEVEL,/SCHOOLS
Borne, D. Sue ) [
THE EFFECTS OF & IAL READING.

" PROGRAM ON VOCABULARY AND sREADING

COMPREHENSION ACRIEVEMENT OF

" COLTURALLY DISADVANTAGED CHILDREN
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A STLLY OF THF PELATMNSHIP OF HACIAL INTECRA-

TION TO PEALING ACHIEVEVENT | GRADES ' TWO.
THREE AN FIVE IN ALEXANDRIA " VIRGINIA, CITY

PUBLIC S7HOOLS

EdD

e hashinrtan Unpners oy

AKIN, lares Pall
The Ge<r

. ﬁ M
p .
This sty aiterpled to aetermine tne relationship of racial
integra‘ino- 1o reading achievement ¢of plack and white elemen-
tary stide~:s .n grades two. three, and five of the Alexadria, "
Virginia, City Public Sthools durimg 1373-1974. This was the '
first year of w:ce-scale de fac'o raefa! integration of the Alex-
andnia elemertary schools tnrough busi®g and pairing A com-
parison 32s rade between ‘he mean reas,ng achievement scores
of a randomly selected sample of black and white students in
grades 5-e o, and four 1n 13 of the 15 Alexan§ria elementary
schools ahose racial compesitiors were significantly d-fferent !
‘from the 1372 *cral elementars s-hool rac:al composition ‘54
percent 3h.'e 34 percent blacs and 3 percent *other”) and
these same s'.cen?’s cme jear latet 1n grades two, three ard
five in scricols then in*egrated ‘average racial composnion
55 percer: = 'fi'e. 40 percer: rlack, and 5 percent *other”;
The Tesearct hipothes's was tnayire d:flerence between
mean readisz achieverer! scores of black and white stiden's
measured sefore miggration would bé eg.al to the difference
between rean reazing acrrevement scires of the same students
meas§red aler ivtegratios - e apserce of an effec’, and un-
equal Yo tre presence of ar effect  An eGuivazent way of stzt;g
tns was tha' *re £4.m5 ‘postmedpures less premeasures; {or
black 273 white elementary s"aoénts 1n ‘-e sample were ex-
teg to be equal 8atple size was 513 of a total populatisn .

Advocae A:.';yx;.' Mar:nacc,.

¢
jatt

7 — of €.853 sricr exciefled tus schaois trar did 90t meet the re- ‘

Quiremen: o being sezregzatea ¢n a de facis basis prior o 1373 *

An 2r.ai¥s:3 of varance ¢f the gain scores #r black and = ute
Alexancria elerentary studer's 1n the sampls showed that the
difference between the means of readi~g achxevechz‘: scores
for black and white elemenary stidertg measured before nte-
gration were rot equal :o **e d.flerence between the means of
reading achreverment scores of thesp same students measured
aftar intégratish  T!e dfference her-we=n black and where
achievemert in reading for s':den’s in Tne sample had aclually
widened alier irtegration, w.h blacks {alling farther behind
whites in comparison to the biack ‘white achievement differen-
tial present vefore 1ntegratior  An analysis of covariance was
performed a‘ grades two :hiee, and five uging the prescpre
as the covariate o determine whetner of ndt initial differences
could have accouinted for the {:nding nft thg\ﬁck’vht:e achieve-
meat gap 11 reading had increased after 1ntegration The anal-
ysis of cciariance at all three grade levels in the samiple failed
to show tha! race was not a sigrificant factor in achieverent
differences a'ter integrajion when 1r.t:al black white ach e e -
ment differences 1n reading were controlled statisticalls

Althoizh the findings 1ndicated 1hat integration cid no! pre-
vent an 1ncrease 1n black white achievemeay differences 1~
reading 1t cannct be corcluded on the basis of the study tha
this increase mizht no' have been normal’in the population san; -
pied If this had been the case, one cc ve then compared
the rate of black white achievement d:m increase to :that
observed prior to integra’ign Unsfortunately, no data ex,s'cd tg
make such a2 comparison possible, since achievemen! 1n reading,
as well as in sther curriculum areas reported on standardized
testing. had not been partitioned by race 1n Alexandbia prior to
the present studs

On the basis of the findings of the present study it +5 recom -
mended that no further plans to alter the racial composition of
the elementary schools in Alexandrta, Virginia, be implemented
antil and unless it can be delermined tha' there 15 a post.ve
relaticnship between racial intezration and read:~g achievement
for dlack studens. Order No 77 20.062 19 pages
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THE RELAT.VE rFECT OF THE CONTROLLED READER
AND THE SPEECH COMPRESSOR ON READING RATE AND
COMPREHENSION ’

- -

BREED Patricia Apn, E4 D
Northern [ilinois University, 1677

The purpose of th,s study was to imvestigate the r@!a.un
effect: 'ensss of the controlied reader and the speech cdmpres-
8ot to teach reading skills The research was particularly
concerned with the effects of thesewtsv mecaanical devices
upod reading rate and comprehension using idextified below-
grade-level readers as subects

This siudy sought ip answer three questions, (1) Will the
speech compressorimprove reading raje and comprehenson?
(2) .1 tae use of the speech compressor be more effective
than the controiled reader,in developiag reading rate? (3)Will
the use of tae speech gompressor be mare effective than the
controlled reader 1n developing r?'admg comprehens'~n? Two
mll hypotheses were developed Tner were' (1) There is no
significant difference in reading rate due to increasing the con-
trolled listen:ng speed when compared with increasing the
speed of the controlled neader; and, /2) There 18 no significast
tifference in reading comprehens:on due tg 1nereaswng the cos-
trolled listering speed as compared wun increasing the speed
of the controlled reader

The study used a strati! .8 rar®om selezuon of ;unor high
subjects, who were mert.f.ed as oelci-grade-leserreaders,
This popalation was divided 1nto sixth, sedergh, add eighth
grade students Following tr.s stratificatpn Lity-four sub-
jects were random! . seiected and were evenly d.vided betweed
the three grades Subjects selected for each grade were then
rdndorr!y assigned ome method lcompressed speech) or the
other (controlled reading). . -

At the beginning of the prograr, and regularly tnroughout,
at spaced 1ntervals, subjects were checied for efficiency of
transf{er to regular reading habits At the end of the program
subjects were 2150 tested uswag a standardized lest section for
reading speed and comprehensien The srogram lasted six
weeks and consisted ! eighteen sessions,

Educational Developmental Laboratories controlled reading
materials were used for both groups The storjpe were taped
omto cassettes and duplicated at the appropr speeds The
second group listened to the cassettes while 1ng the stories
1n the workbooks The first group followed established com-
trolled reader procedures. No aitempt was male to conceal
this program as an experiment

. The limitaiion of this study concerned the capabilffies of
the equipment involved. The sheech compressor was limited
to a top- speed level of about two and one-half times nor mal
speech rate, or about 420 words per minyte The controlled
reader has crpater speed capability, spanming 60- 1000 worde -
per minute However, the contralled reader can only make
speed jumps 1n wuts of 25 words per minute The controlled
reader projects 3ne line of type at a time preveaﬁ lag or
antictpation

The statistical treatment selected for testing the data was
an amalysis of variance The ANOVA computer program was
utiized for th1s analysis A sign.ficaace level of 05 was
chbosen to reject the null hypotheses The analysis of variande
indicated there was no significance as a result of method. The
mill hypotfeses were not rejected There was an indication of
significance as a resvdt of grade level during the Second Prog- -
ress Test and the Posttests.

The conclusions reached indicate neither thd Sontrollad
resdsr por the speech compressor 18 more effective tn teach-
ing reading rate and comprehension, The conclusions, bowever,
do mot eliminate the speech compressor as an alternative .
method for tmproving read.ng rate and comprehension Sub-
jects using the compressed speech tapes experienced a similar
xrowth in raie wnd couiprehe:sion as . coat.cl.ed . eader
subjects,




’ Observat.ons were made duciry and folloairg tne siudy
which a-~d add:lional investigation  Areas reeding future re-
search are sum™arized '

Four recor —endyions are made pased o7 this sy

1 Compress-yg speech riateria’s s~onid ve used 35 2 pacing
device for the developTenrt of read:ng rate and comprehension
with tdentif1ed below-gracde-letel readers of _.n,or high age
{2) Speech comressors shou'd ve oofaines and ‘ntegrated ingo
jansor high reading poogra—5s ‘3. Compressed speech mater-
1als sho.ld be appited to the develspnen: of vetter’listenung
skiils (4) Research snop.d be dome indent.fied areas

' Ora-r %,, 77-22,357, 130 pages
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progress 2ur.cg remedat qn, and amnltt o ;:

remed.at.>n De ende-t (ar.atles were . -g-e

“reading cempre~e~s;on s.ccess and ‘asure, and iong-term
A post-ciim.eal read.~g cbalary sacceds and lailire

Subiects were 24 Tales who attended the NCL-USC Reading
Cmter'SchooI two or more years prior, to the study S.bjects
were randomly selected and administered the Gates-MacGinitle
Reading Test Reading siccess was deflined as a grade level
score of 90 or more on this test. Reading failure »as a grade

score of less than 9.0 on this test. .
‘a’[l'he findipgs 1ndicated that the follow: T variables discrimi-
nated between reading comprehension success and fatlure:
{a) WISC Information subtest, (b) WISC Comprehernsion sub-

. test, {c) WISC Digit Span subtest, (d) WISC Coding s.btgst,

and (e} vocabulary progress during remediation. The {ollow-
ing variables were found to discriminate between reading
vocabulary success and failure: (2) WIBC Verbal-scale R
score, (b) WISC Comprehension subtest, {c) WISC_D\gn Span .
subtest, (d) WISC Picture Complejion subtest, (e) WISC Pic-

ture Arrangement subtest, (f) WISC Object Assembly subtest,

3 abulary prog-
(@ WISC Coding subtest, (h) age of entry, (f) voc ,
reu during remediation, and {J) amount of post-clinical re- o
mediation. e . .
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Since vocabulars progress during remediation contributed
to discrimination in both reading comprehension and reading
vpcabulary, it was cocluded that concertfated vocabllary in.
struction during remediation would reszlt 1n greater long-term -
reading success Since both the Coding ans D.git Span subtests
contribated to discrim.ration 1n both reading comprekension
and reading vocdbulary, {t was concioded 1-at instr.qtion cen-
tering on .~zrovemest 3f short-term s rage, menory, and

concentration would result ir grea‘er 'irg-term readirg suc-

ce#8 Since the ComprerePsiom 5 ntest Cjrrtved o digo
€rir ~alion a” both reading comoreMens.on and read.ng vo-
cabulary, it .25 conl_den thap - on o e- :

stariards of Lebag

PeS.I im freater oo tere read.

.
A STUDY GF THE IMPACT OF xFSAME STREET ON
REFORY I URPAN 5LHOOLS

- K}
BURKE #....am Ar~zr ta D
Univers *, <! Massaz-_se'rs, (%77..

’ v
Crairmas  Prefessor Atr-- Gertr,

+ The mu-onse f°- s dsser's t-mm_s i evanure relorm ef-
forts in a ceaCrez surple -0 o :".\5 . 85.x'emMmS s hich
haee bhes- - 3-r2c 0 -0 ted o4 rsstorze st e repiried sac-
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red tiosand or more
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Cemt m.m7: " "carters Tre selI-cltezir: sough: Wsformanig

-
onthe v.e.,m-o_for-y o s 5 - tne =2t dstr 2t Cate-
N - periorrance of

.Tih tLtegory was

-
five tn-..2e4d 1t¢
trict t- ge.2

P .‘.l
a8 a2 mode!, and *Ne rairmg of teachers in v e ¢ eipment and
use Of 8uc- riuter.a.s, The jas! category snugct .nfcrmation

carldren who are
non-Englisn speaking cr {or whem Engitsn 1s a second language.
Major recommendations of the study :nelided tne iratiation
of efforts to achieve greater Balance in minority student/ minor-,
ity teacher ratics in districts. Further, it was recommended
that funds be made available en the federal level to establish
4 Center whose primary resporsiility would be the develop-
ment of strategies and materials that would make it econom,
tcally and administratively feasible for local schdol districts
to implement successiyl educat.ona; stratezies made available
through Sesame Street. :
It was also recommended that school districts develop re-
search procedurfa which would provide complete and consistent

' information on the in-school performance of students who are

regular viewers of the Sesame Street program. This informa-
tion can be used to aid the classroom teacher in altering cur-
riculum content and approaches to teath which capitalize on
the Increased learning capabilities brought to school by stu-
dent as well as allow for the alteration of teaching styled which
are comsistent with the percetions regarding the teaching and
learning process which may be {nstered by the Sesame oot
program. Order No 77-13.782, 179 pages.
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:x:;“CESSFUL ATTEMPT AT IMPROVING STUDENT < STEREOTYPENG BY TEACHERS OF REMEDIAL READING,
] lcneoxfs COMPREHENSION IN TITLE | ELEMENTARY LEARNING DISABLED, AND NORMAL STUDENTS

’ . OOHEN¥X. .oby Gordon, EG D
¢ . BURNS, Carter Lawrence, Jr., Ed.D. o ' ]

University of as, 1976 Boston Uriversity Sghool c!f I'?d;.cauon. 1377 "

. ’ ' Major Professor Sue Aller Warrer )
Sigmificance of the Problem '

Equality of educational opportunity has been a very gontro- Purposes
versial u.su as well ag the d1vil rights movement. The Ele- Tre p.rposes ofrthis study were 1) to determine whether
mentary and Seconddry Education Act of 196% 'was passed by ) * teachers woald differ in their expectar.cy stereotypes of re-

Congress, and through its Title programs the gap 1n finknetal ' medial reading students, learning disanled studénts and normal
support in public education was suppose to have been stuget:s; 2)*fo aetermire whether teacrers would have dffer-

The Cplenn.n Report and other research has stated that ent expectarcy steregtypes for labeled remedhal reacing gtu-
_ of educational opportunity does not exist in the United States. dents and 1abelea learring musabled stucerss than for unlabsleu
. . . ones; 3; '3 investigate whether experienced teachers would
The Problem . ‘ M df¥er from inexperienced teachers 11 expeciarcy sierectypes
of remedial reading studerts learnirg disaoled students, and
The problem was tolook at an experimental reading program norral st,oeris, and 410 explore wrne'rer secondary school—_
Based oo Skinnerian psychology in a Title I area to see if it af- teacters would differ from elementary sceoo! teachers in ex-
fected reading achievement of students in grades three through pectancy sterectypes of remedial reaci~g stidents, learning b
sbx. The independent variables affecting reading achieve ment disabled stedents and normal stucerts The theoretical frame-
of Title 1 students were aiso studied. The independent variables work of the study was pased on Gorden Allsort's theory of )
» otudied were of three types. They were the student var:ables T prej.zice . »__,/z
of grade level, sex, race, socio-ecopomue status, and pre test . o s
score; \eacher variables of educaton level (MS or BS), college . ' -
L of reading, years of teaching, and attitude toward disei- Metroc
. students, school variablies of type of school (Experimen- Tre s.oiects of this study were 57 teac™ers frow ofie'sub-
tal o control) and the climate. The dependent rariable was the urban sc-o0l gystem  Trere were 25 higs $Choo! teachers and R

32 elementary school teackers A total of S5-learning dusabdlity
teacrers a~d4 3 remedial reading teachers particirated. Each

post test score of the student.

Summary of Findings rempordert was given a et of materials so that =ithin each set
s ' . there was a persomal data sheet and one page containing a de-
1. Through maltiple regression analysis. four independent * seription of a studentwnd a list of ni-peiar adjectives, Same
. variables were {ound to significantly affect post test reading sets of malerials cotaired ar essay written by a high school
aciievement scores, They were pre test scores, 1Q, and grade utdfr.t e half of tne guestionraires were accurately
tevel of the student, and education level of the teacher. 2.Using labeled -leadying disabled” sfudent "remedial teadiag®
amalysis of covariance, the four independent variables {ound studen: or *noPmal” student One hzlf were labeled *High
siguificant in the multiple regression analysis except the grade - Bchool® student Respondents assigned grades to the essays
lovel of the student since 1t was a covariate, and socio-economic PN 3 ~ec from tte fifteen ir
statws of the student were needed to be controlled statistically. a2 ¢ ose apiroi.ate admiect.es from e NAeen palrs
With past test scores being the dependent variable, the grade , FTeneTEE ) .
| lsvel and grade level and the type of reading orogram combined ' ¢ : T !
, were found to be significant in predicting post {est reading com- Fes '3 373 Cordi-3.578 -7 ‘
prebension scores . Tre res.its s=ped thawlizelirg ras cemple X ¥cts When
) ’ lear--g d.5ahlen siugents, remec.al reans g o° Agrts, and nor-
: ' mal s°_z2nts xere comapared, regard.ess of'iabel.-the normal
b Bemmary of Conclusions T ‘ 8t :-2rts were rated more posinvely twan tne remedial reading
1. Bocio-economic status of Title I students' surprisingly 8 _zerts and more 0os.titely tharn the learnirng WSavlied stu-
: showed very little to no effect on prediction of reading compre- derts on :‘:ej:‘;eét:ne chacklist. Essay grades ¢ia noveggfiect
’ hension scores. 2. The attituthnal surveys measuring teacher this firding
attitudes toward student discipline and the climate of the bulld- * Wheos labelec 2md unlapeled Stulents were compared, the
i ing were not effective and should not be used to predict academic 1ae'ed Idarning <usacled grup was rated significantly higher
schievement. 3. The pre tegt score varigble may have been th.n t-e unlabeled learning @isabled group -The labeled bitua-
® . e end result of many of the variables' interactions prior to i~ apseared to create a positiwe effec{ Wler the labeled” )
the inception of the study. Since all the ptudents had gone to remedial reading groJp was campirec to the unlabeled reme-
school at least two years or more, the effects of race, sex, ant #a} readirg group tne results showed a trend toward assigh-
grade level may have been reflected in tim low pre test scores, ' ment of more posiiive adjectiveg to the unlabeled group. Whea
4. Although the sducation level of the teacher was the only Mghly \ “~the labeled normal Croup was cormoared to the unlabeled nor-
significant teacher variable, the other teagher variables of years mal grop, the unlaveled growp veceived higher ratirigs than
taught and college hours of reading were also significant at & the labeled normal grofp L. v
lower level With thess resuits, there ly existed an el- Elementary teachers were fourd to hold sterextypes re-
fect on student reading achievement by rs. 5. Through © garcing students who were labeled “normal ” However, neither
« ®% analysis of covariance, the lindings were that the grade - elementary nor secondary teachers could significantly identify
lovel and grade level with type of program were significant tn the remedial reading er the learning digabled grovp. o differ-
affecting post test scores. Longitddinally, the experimental ence was found between experignced and Inexperienced teach-
pregram using Skinneritn Nym proved'{o be more effec- ers in their attitudes toward exceptional children
tive. T~ No. 77-16,319, 81 piges. When the remedial readitg and leatning disabled groupe
. - were combired an analysis of the data indicated that eight ad-
“ b - jecuives composed the ftereotype of 'mgbled,’ These are: .
. . \ . unpleasant, incompetent, cold, unattractive, distractible, im-

puisive poor speaker. agd-enacil.e,

Elillc } - . \ . 7 7 : "_.,"- B
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It appears that ,1 s very possizle for teacbfers to hold a )
siereotypic expectation for the behavior of a child and thaf sev-
eral characteristics compose'tre Stereotype Allport’s theory
suggested that the characteristizs that Compose *he stereotype
can be thought of s1m altaneous!, w1tk the final outcome being
a stereotype whichk teacrers appear U hold, but 1n a complex
way . Order N2, 77-21 634, 113 pages.
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TWO METHODS OF TEACHING BEGINNING READING TO
INNER -CITY PRIMARY CHILDREN WHO ARE DIVERGENT
SPRAKERS ;

COOPER, Margaret Kathryn Hunt, Ph D.
University of California, Berkeley, 1976

.
.

The Pum
" The purpose of this study was to determine the effect of two

reading methodologies on the achievement gain in reading com-

prebension of inner-city primary children who were divergent
spestsrs. More specifically, the study a‘temrpted to determine
what effest Distar had on the achievement gains of the experi-
“mamtal schoot pupils and what effect the enriched Harper and
Row basal reading series had on the achievement gains of the
control school pupils. The scope and sequence in reading re-
.myined the game for both groups of students, there was a
varistion in the instructional techniques, methodologies, and
materials ' -

)

. The 18 ] ‘ \(

. For grades, one, two, and three the general hypothesis
tested was that there will be no significant difference in
achievement gains between the two racial/ethmic groups, two
socio-economic groups, and two treatment groups as meagured
by the Metropolitan Achievement Test, Reading, Form F.

Procedures . )

The sample selected {or this study consisted of 98 inner-
ety prigary pupils enrolied 1n grades one, two, and three. *
The subjects attended two elementary schools within the Btock-
ten Unified School District. They were stratified according to
olhmie background; one-half were Black, and one -half were
MaxicatNAmericans. They were hu'ﬁﬂ'gn.ﬂhed according

iutuu socio-economic class: equal nu rs of students were
from the upper-lo-e_r Class and the Jower -lower class.

Since this researcher w3s unable to achieve the rigorous
comtrol design that requires the random assignment of sub-
v jects to comparison groups, the design utilized 1n.this
was the “non-randomized control -group prée-test, post
dooign. "
The analysis of covariance statistic was applied to all by-
potheses. .

14

Nadings .

In the analysis of covariance it was found that when the

tan Achieverment Test, Reading, Form F was wwed

] ependent variable to measure achievement gaia, the -
fadiags indicated that: (1) racial/ethnic differences did met
significantly affect the reading achievement gains of the sul-
jogts of this study. (2) the socio-economic status did sot olg-
sifleantly affect the reading achieverfient gains of the subjosts
i the study. (3) the control subjécts (third graders) in the
ewriched B Mkumurmuﬂuuhievedﬂ- .
aifidantly % achievement gains in the subtest Reading than

Q : \ . :

~ b

the experimental (third graders) in the Distar progr‘am. (4) the
control subjects (f¥st graders) in the enriched H r and Row
basal redding series achieved significantly higher achievement
Eains in the subtest Word Analysis than the experimental (first
graders) in the Distar program (5) the t{reatment dif!erencu‘
did not significantix alfect the reading achievement gains of
the other subjects i1n the studv .

The conclusion is tHat the Harper and Row method accounts
for the increased gains 1n reading 1n the nstances where sta-
tistical significance was shown .7

Questionnaires were used bj this researcher to determine
the attitudds of : , 1 uides.
Generally they Were very positive in their athitudes toward — - -
both reading methodologies On the basis of these observa-
tions, it 15 suggested that disadvantaged tinorities ¢an learn
to read if the reading content addresses itself to their language
divergence and cultural-discontinuities. In the opinion of thig” v 4
researcher neither of tre two methoddlogies under study here
adequatelv did 89 _ - Order No 77.15,644. 244 pages - -
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" AN INVESTIGATION OF THE LONG-RANGE EFFECTIVE-
NESS OF A SIXTH GRADE REMEDIAL READING PROGRAM
CROSBY, Larry Y, Ed D

Wayne State University, 1977

Major Professor: Larry Hiliman

P_arm: The purpose of this three phase study was to
determine i a one-year remedial reading program for Sixth
grade students would make any statistically sigmficant’ group
differences on the variable measures Ip reading achievement
and academic school performance, one to six years later.

A comparison was made between the original Sixth grade treat-
mewt groups and a sample of Seventh, Eighth, and Ninth grade .
couaterparts, as it related to measured growth th grade equiva- - »
lewt wpits.

Methodology: The first phase of the study, which was a fol-
low wp of graduates of the Port Huron Area School District’s
Reading Support Services Program of two schools, had the
purpose of determining if there was a statistically significamt |
difference in the selected students when compared to their o
cousterparts present same grade level on the following T
M comprehension, reading vocabulary, and

toward reading The second phase of the study was
designed to determine the types of classes being failed by sta-
demts in the RS.S.P and their present grade avengwrd
phase of the study determined the drop-out rate for s
emrciled in grades Nine through Twelve. .

Pindings: 1. The remedial readers who had the RS8P, (a
ﬁ_pﬁm a statistical signtficance in favor of Sy
coumlerparts in the following areas; a. Reading comprehension
grades Seves, Eight, and Nine. b, Vocabulary grades Sevea,

Eight, and Nine. c. Attitude toward reading grades Seven and
Eight. 2. The Seventh and Ninth grade stpdents who had<the
RABS8.P. In the Sixth grade were significantly lower In thetir
readiag comprehension rate of growth when they were cbeerved
twelve and thirty months later. 3. Former studénts of the Sixth

’ prade RSS8.P, who failed classes Appeareéd fo fail math,
sciemee, and English. 4, Sixty percent of thd former remedial
readers were achieving average or higher grades, 5. The Mgh




'

. ¢ . '
- ' . _ ) : In Prase 1, un tmé reaars secrip of tne Wide Range *
8chool drop-oyt raze for the students of the R S S.P. waslower ! © Achiever.ent Test, ctuaente ;r the ”‘-‘S"’?m group had @ mean
* , than the school ‘district’s, . booBaMbemectpres arcpoertecs %' 17 grade equivatent (GE)
Conclasions { 1. Providing remedial reading vocabulary and UnHS [Standorddenistion 387 4t tes widicated that the gains -
comprehension | struction for one year 1n Sinth grade was no by this rroup were S-cntficart.y greater than zers at the .05
guarantee that the shills would produce higheg reading achieve- level, Wwnile rve conry Bro.p iust .05 units (=D 195), between
ment twelve to thirty months later 2, After remed:ation ends, pre- and pust-tecs tn.s decrease was fed s .!.canfly dufer-
no further gains could be expected that would hold the students’ ent thar zero ar ioe 05 jevel, a"hough it was at 10,
reading achieveriént equal to their counterparts, 3 A regative A correlated ttest incicated the dillerence in performance
attitude toward reading and low reading achievement appear to between the exper mental ang coer ) E70Jps to be significant
* berelated at each grace level. 4 The nature and design of atthe 01 ievel. '
some courses (sclence, math, and physical education) appear For Phase 2, t%e sennn S.mrer, the chidren in the exper-
to be more difficult for the RS S P ‘students _5.Rerredial : ime~*z} ang CORIrCl ErouLs were ‘esteq with a pattery of three
reading prograrms’can develop the students’ reading skids so o te8ts Pre-'ard pusi-test sozres on the W ide Rar je Achieve-
that they can achieve within teacher expectations 6, “More than ment Test snoudd ~ear pa.rs I perirfrance fur the four -
a casual relationst.p can be established between the positive freaime.t grosps. Wren the - sToups were puoled to form
effects of the R.SS.P on the students, and remaining 1n school A 6irgle treatment grugp, the eat ga.n ol 21 GE units (8D
through Twellth grade 7. A remedial reading program wjlt . 458) on senres W s puslea oy %as.5.20.f cantl, greater
produce a grelter monthly rate of growth in reading achieve- than “hat <! e ecmr'grolp, 2t n - 05 Tre control group -
ment than sl the regular curricelum, had anoan caccf g SD 432 =53 ‘.‘..i testt
. Recommendations: 1. Changes in the Poyt Huron reading . Araragssof Lor cafi senres of the individual
curriculum should promote methods of instfuction and motiva- BIOLDS m.2 mil 2 e © mm fon v o tiep,. t€S an .ng 'he treat-
tion technigues for meeting individual di{f€rences of the reme- Ment 7 ,7ct e, aeen oo Le = t.form con-,
dial readers 2, The RSS.P. or simir programs shocld be chuscmsal it e niie o g w5y ! rape re-
. expanded to include grades Three through Eight. 3, PortHuron S I AL PR f-riors, in
and the'Department ¢f Education, must investigate early readi- s !
ness measures {or a relationship to Sixth grade reading achieve- " Anara - ofte soeeg e e ~ratiurols 2 <nn Reading
ment 4. Local schocl disiricts should develop philosophies Jest oo preniee - oo Gr . Ore Reasy Teot ynd - ved
and objectives ‘0. rer.ecial reading cyrticulums 5 Local in- U T
novative approaches for assistirg the disabled readers mast Lrcernims oa "o 5L ¢ mas rro ), a3 niSterecd
receive encouragement and assistance {ram the state level, Orcte mer tvnzrr | Tt sl LL6 put RS
€ Colleges and uriversities must 1nclude and require courses SIS S N eatT LT usa
that prepare tedcters to recognize and individualize instruction R - R <. PRENT S I < T2, *h¢
for disabled readers, 7 Port Huron should investigate why : .
- T sT.2tc Lwed ,ess

the remed:al reading students are failing math, science, and

phisical education Order No, 77-23,959, 122 pages, . .
LTt tne tieat-
ment B0, pnd o B €re ' iaced with
' ' the prosan, Crarc STETE Lr21tre 05 _os addressed
- direct!, 1 them n @ . o
L 4 : pressez the be of tna: |
. : meaningly] rew 7o aur,
- \ )
ASTLDLY "o b L -
ING INSTP T 1 T
TARY SCrify -0 55, ,
DYSON, * « wsn B e 0 Y o v . '
Lnivers . T - EN e o=t T LT ' ' ‘
' ADESCRIPTIVE ANALYsIS OF DEVELOPUE TAL TROGP 4L
To ¢ - .m0 om0 = A + CURRICULUMS FUNDED BY TITLE M1 grasys 3T SEVEN
sumigeL -1 v B G U I I TR oo O A R E SELECT DEVELOPING INSTITUTIONS OF HIGHER
T'methods) ! rerr. oL pr.aran U _LrIfsporgc. c€ mstruce EDUCATION R
T syf rerl . ” ) FERTEC e et !
tonh 1N read.” y wis rpler e ed, Ior two summe fore '
me;'.tarv <r“.uf! Lmodren oman b s city of 75,000, Students GASTON, E.zene Milo, Ph.D, - )
dn wg e~ tznen {rom the plpaiat.or of chil- Kansas Stute University, 1977
dren etic n:e {or rer €d:a’ == dur.ng the academic year in )
Title I, Title VI, or Leorr =z D <zbil.ites progjrams The Probfem o |
Durirg Phase 1, tne lirst sunmer of the project, the treat- —_— ) y '
ment sarple cors.sted of 25 first, secowd and th.rd grade chil- v ]he};“d}' Prov.deu a descripuve analfsis of the curriculum
dren, Each chiid in the exper nertal group received Six weeks of developmental programs funded by Title Lif Grants o seven
of instruction by corresponderce, and had the use of a cassette select developing academ.c INSLtUtIOnS of higher education, The
tape recorder. Traning se<sions were offered tu parents, study corimudicated e uative information concerniny devel-

opmenta] programs that cater to low-income underprepared

5 i ¢ de, dex
A control group of 35 chiidren matched by schori, grade, ,
A duadvamaged‘students Erglish, read.rg, and mathematics

race, and appruximate reac.ng at ..ty received no reading wn-

‘struction during the summer Lt p.rovidé the content emphases of the curriculum developmentai
For Phase 2, the secord suimr-er, the treatment sample . Programs identified in th)s study. (

congisted of sixty second and third grade Chlldren,'and com- Horpholog}cal analysis of Programs, academic preparation

pared four treatments Greup A used cassette tapc recorders of personnel, InsStructional strategies, perceptions of admugis-

with their correspondence ins'ruction and trainIng sess10ns - trators and students which pertain to strengths and weaknesses

were of{eged to parents Group B had correspondence instruc- of programs, and holding power of the curricslum develbpmen-

tion and training sessions {or parents, Group C had correspon- tal programs under Investigation were discussed.

dence dnstruction and casset'e tape recorders, Group D had
currespondernce instructior only. A control group of 30 students )
received nu readir.g ifstruction during the summer. . ‘

G(" . 9 . .
ERIC < S o .

.
. ,




Method* | .

A questionnaire of ntne sectiopal patt, self -administering
was maiied to scven directors of éurriculum developmental
programs funded by Title OI'Grants. Separate questionnaires
of two sectiénal'part were also mailed o fhese séven directors
for the administering of these questionnaires to dophomore stu-
dents who have had the experience with eurriculum developmen-
tal programs funded by Titie I Grants,

A total of one hingred and eighty-two (182) subjects parncl-
pated in this study. ,

vTrellment of Data

Descriptive narrativesand frequency distributions were
!ned td'present the datagn this study.

Conclusions

The follow:ng conclusions have been 1demmed predlcﬁed on
the findirgs of this study: 1. Curriculum developmental pro-
grams at the seven academic institutions in this study are well
received by key admu.strators (Presidents and Dears) }
2. Carricylum developmental programs at the seven academic
institutions in this study are well received by students who have

. had the experience with curriculum developmental programs.
. 3. Curriculim developmertal programs at the sevem acade g
institut:ons 1n this stucy uce varioss teaching me’hods o I*
company differcnt learning styles. 4, Curriculum desveluprsen-
tal programs at the se'en gcademic .nstitutinns in m; study
have.ard use a variet, of equ pmer.t, 'ra'enals and s.lpplf*mgy
tary books to fact.itze the-learninyg process for siadents.s

5. Curriculum developmental programs at the sevén academic
institutions in thig study have personoel that have been effec-
tively prepared through conferences, workshaps, professional
study, evaluation meeting, and inservice training for the pur-
. pose of assisting underprepared disadvantaged students achieve
maximum psychological and academic growth and developoient.
R 6. Curriculum developmental préograms at the seven academic
Institutions 1n this study have recdeived adequate financial sup-
port for operation, 7. Curriculum developmental programs at
the seven academic institutions in this study acclaim a very
. high percenuge of students successfully completmg their
{reshman year of academic pursuit and applaud a very high per-’
centage of these students continuing their academ:ic pursuit as
» sophomores. 8. Curriculum developmental programs at the
seven academ:c institutions in this stydy proclajm that they are
indabitably effeetive i1n assisting with raising slgmhcantly the
level of academic competency B! underprepared dnsadvan(aged
stedents.

Bgo?mm'endauona for
rogram Improvement R
1. Increase students participation in class activity, home as-

sigaments, and the decision making process. 2. Increase pro-
fessional interdepartmental and intradepartmental communica-
tion between administrators and professors. 3. Increase the
streagth of the composition of the curriculum developmental
program which locuses on English, reading, and matbem.mu
a8 the principle disciplines of the program. The rationale for
éstablishing “the basics” as the epsential foundation for subse-
quent academic growth and devel t is inherent in the as-
sumption that they afford academic Strengths for comprehending
and sxercising concepts in other disciplines when adequately
conceived into the mind. 4. Increase the amount of finaneial
support for additional research and operational expense. §. Ia- *
erease the emphasis on the Black Experience (Morris College).

! 6, Imereass the accessibility of aesthetic activities (Miies and
Siliman College). 7.'Increase the interest and professional
otaff to develop curriculum mateséals {Alien University and
ARany State College). 8. Increase the strength of displaying
lonu-up data on the gudents and sxaluation-of-the-program.-

Order No. 77-26,034, 233 pages.
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THE EFFECIS OF A TRAINING PROGRAM I'' AUDITORY .
DISCRINMINATION ON THF READING ACHIEVEMENT OF
DISABLED FIRST GRADE READERS ..

GREENBERG, Dawvid, Ed.D
Temple University, 1877
There Aave been few, 1f any, experimental studies which
have aiiermpted t0 provide audnory discriminalion training to
determme whether such traiming would alfect reading achieve-
ment or auditory discrimination ability, The present study
‘attempted to ditermuine shether: (1) there wo.ld bea sngﬂh‘-
cant improvement 1n reading achievement when a group of lirgt
grade chudren, dentified.as having difficulty both 1n learming .
to read and in auditory discrimination, were given a training
program in auditory discrimination, and (2) there would be a
significant improvement 10 auditory discrinunation as a redult
of plrtxcxpatmg 1n a trauning program of auditory discrimination.
Trhe study was conducted tn a public elementary school In
"Phdzdelphxa Penrsylvamia All of the 141 {irst grade pupils
were individually tested by the investigator The population
for the study consisted of those pupils who met the following
criteria: ar IQ score of 85 or above, as measured by the
Slosson Intelligence Test for Children and Adults (SIT), six
or more érrors on the X scale of the Wepman Auditory Dis-
crimination Test (ADT), and recogmzing less than 95 of the
words in context or scoring below 75 1® comprehension on
the pre-prirer selection of the Temple University Informal
Reading Inventory '
Tne 48 pupils who Tet the criteria were randomly assigned
to the experimental or control group Pup:ls in the experimen-

¢ tal group were given the Goldman- Fristoe- Woedcock Auditory

Dlsc'vn'nauon_ Test (GFW) Tne errors made on the GFW

-and ADT were used as the basts {or each papil’s tr}mmg pro-
gram Eacn pupil in the experimental group had to demon- ,¥
strate 90~ mastery of a phoneme before moving to a ney sou)
The control group wis given the type of languagé arts activities
normally provided. Both the expésamental and control group
met for 25 minutes dauy during the language arts period. All
pupils recei: ed regular reading .nstsuation The traimng pro-
gram lasted for five manths.

At the conclusion of the study, all pupuls were posttested
using alternate forms of the [RI and ADT. A computerized
program, Stat:stical Package for the Social Siudies, V Version
6 50, was used to analyze the data with a one- way analysis of
variance A level of .05 was accegted as the level of signifl-
cance The results of the one-way aral, sis of “ariince Ind-
cated no significant difierences existed between groups {or
the pretest variables, The one-way analysis of variance for -
the IRI and ADT given as posttest measures indicated no dif-
ferencks at the 05 level existed beiween the groups. Asa
sult of these findings, the hypotheses that participation 1n a
training program of auditory discrimination would result in
significant improvement tn reading achievement and auditory
discrimination were rejected
" On the basis of the findings of this study, the 1nvestigator
concluded the following: 1. The number of pupils identifled for
this study with difficulty in both reading and auditory diserimi-
nation appears to support the findings that reading ability and
auditory diserimination are’related 2. The training program
used in the present sludy with this population did not result in
significant changes ineither- reading or auditory discrimination.
3. Difficuity with auditory discrimination may not be a factor
that can be specifically remed:iated by providing training in dis-
eriminating isolated phonemes a3 shown by sounds mastered [n
training and {ailed on the posttest. 4. The failure of this study
to support the hypotheses that auditory disorimination traisiag
would result up significant improvement iA recading and adi- ~.
torv discrimination should not be interpreted to mean that
mdltory/dnscrlm:nauon should be ignored because of the lgi-

tatiogs of this study. 5. The use of pattern of errors on the
ADT and GFW for diagnostic purposes should be viewed with
caution by teachers and diagnostictans

Order No, 77-21,765, 71 pages
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CREATIVE THINKING —-READING AC ES (CT-RA)
A MEANS FOR IMPROVING COMPREHENSION '
HAGGARD, Martha Rapp, Ph.D. ,

University of Missour: - Kansas City, 1976

This study attempts to delineate the major componenfs of
creative reading, and proposes a means through which thesg °
components may be systematically taught and combined toward
1 the end of establishing creative reading as a realistic edica-

tional goal. The stady includes an assessment of the elficacy
and des:rabilyy of one such approach, the Creative Thinking-
Reading Activities (CT-RA), when implemented-with a pooula-
tion of remedial readers.

Subjects for the study were students enrolled in the Untver-
sity of Missouri-Kansas City reading clinic. These students
ranged in age from 7 to 17, and displayed a wide range of read-
ing ditficulties. They were tndividually instructed by tutors
, Who were Master's degree candidates in Reading Education.

The students and their tutors were randomly assigned to one of
three treatment groups. Students in the experimental group
participated daily in the CT-RA along with tutor-determined
remedial instruction. Students in the experimental-controk
grioup participated in activities which are more commonly used
in reading/ remedial inStruction, i.e., “typical reading gam'es’--

crossword puzzles, “Scrabble,” etc., along with tutor-determined

remedial instruction. Students in the control group received °
regular instruction whicn todk the form of tutor-determired
procedures for relmediation of specific reading problems,

The study was conducted nver a period of {ive weeks. During
the firs: week, all students were 1ndividually administered of
the Classroom Reading Inventory, tee comprehension subtest
of the Gates-MacGinit.e Reading Test (levels corresporded to
the grade each student had just completed), and an experfmen-
ter-constructed word-pairs test. '

During the fifth week, .;ll_students were given alternate {orms

of the Classroom Reading Inventory and the Gates-bacGinitie
Test. The same word-pairs test was readmiristered. In addi-
tion, all students were given the full battery of the Torrance

Tests of Creative Thinking. After tests were completed, tutors
were administered a questionnaire to determine their percep-

:i&ol the usefulness of the Creative Thinking-Reading Activ-

8cores from the Gates-MacGinitie tests were unusable for
statistical analysis. On.the Classroom Reading Inventory post-
test, experimental group students scored higher than botiy the
experimental-control group and the control group, when pre-
test scores and IQ were held constant. Further analysis showed
the experimental group scores to be statistically significantly
differant {rom the experimental-control group, but not the con-
trdl group. No qtb’er statistically significant resultsygere ob~ -
talned; experimental group students, however, s¢ored consid-
erably kigher than the experimental-confrol group students and
somewhat higher than the cpntrol group students on both the  °
Verbal and Figural tests of creative thinking. Quegtionnaire
resulis (ndicated that a large percentage of the tutors found the
CT-RA to be useful and desirable 2s a2 means for improving
reading comprehension. -

Comclusions drawn from these findings are that the Creative

) Thinking-Reading Activities were effective a8 a means for im-

ERI

proviag reading comprehension and stimulating creative think-
ing. Additiopally, the CT-RA are thought to serve as “warm-
wp,” or catalyst, to creative reading” These conclusions are
fully discussed, along with recommendations for further inves-
tigation. Order No. 77-16,869, 155 pages.
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ATTITUDES TOWARD READING, PtRCEPTIONS OF READ-
ING, AND READING ENVIRONMENTS OF FIRST GRADE
FOLLOW THROUGH CHILDREN FROM ONE FLORIDA _

HICKS, Franr.es“x'\'onng, EdD.
The University of Florida, 1977

0

Chairman W'\lhan. Hedges

The purpuse of this study was to investigate attitudes toward
reading, perceptions-of reading, and reading environrgents of
first grade Follow Th;ough children from one Flori model
project and to 1denzufy relationships these variables haye with
reading achievement and sex of‘the children,

Specthically, this study was concerned with the [ollowing
questions: 1. What are the attitudes of [irst grade Follow
Through children toward reading? 2: What are the perceptions
of first grade Follow Through children concerning reading?
3. What are the relationsh:ps between [irst grade Follow

rough children’s attitudes toward reading and perceptions ol

ing? 4. What 15 the relationsh:p between [1r&t grade Foliow
Through children’s attuitude toward reading and reading achieve-
ment? 5. What 15 the relationship between first grade Follow
Through children’s attitudé toward reading and sex of the chil-
dren” 6. What are the relationships between [irst grade Follow
Through children’s perceptions of reading and reading achieve-
ment,” 7. What are the relationships between first grade Follow
Through chiiuren s p2icept.ons of reading anda sex of the chu-
dren” 8. What 1S the camposition of environments that first
grade Follow Through children identify with reading” a. Whe
participates in reading acm'yxes ? b. When do reading activi--
ties take place”? c. Where do reading activities take place?
d. What types of materials are used in reading activities? 9. Do
the reading environments of {irst grade Follow Through chil-
dren vary in reference to reading achievement”® 10. Do the
reading environgents of first grade Follow Through children
vary 1n referenag to their sex?

ProceduTes {or this research efifort involved developing an
interview Instrument from quest:ons used in research studies
which wege corducted by other authors. The instrument for this

dy ~thered information on attitudes toward reading, percep-
tions of regdirg, and read.ng environfnents. No in>‘rumeny
which gives complete data on these three aspects of reading
for young chjldren had been reported. Test-retest reliability
of .85 was established and inter-coder agreement of .97 was
attanted,

First grade Follow Thro.:géh children (N=41) from one Flor-
1da model project were indtvicaally interviewed. Their tape-
recorded 1espunsas were transeribed gha analyzed us.r fre-

S and curre ationd poncedures :

The most unportant fuad.nzs were as follows- The chlldren«
were positive in their attitades roward readmg. Most of the
children espressed theor oercesugns o readrng 1 terms of a
that rexding fuvolves

decudin plucess  viry o ndocal on

meaatrs. Tre hitdicn identified onourisually laree v umber of
olaces 1o oLle, ard mabiniisan et oo oot thegr o act ry en-
MITONNE s * e on drentiohied o tadr mrters Tar et

than othe; Lanuly members to read to them a¢ home ‘nxd 1eading
was a routine aad 1mportant acuvity  In school, the children
wdeqtified 1 eaging with the clas<toun, and re ad.ng instruction,
One-third of the children had never visited the schoul’s Library
and the, majority had never visited a public hibrary or book -
mobile. Surprisingly, ro sigiificaat 1elationghips were faund
» amony any of the variables studied inthis rescarch effort. For
'u}e children in this stddy, diffeient aspecis of Teadiny develop-

- ment (attitudes, perceptions, achxr\'emeht, and €uvironments) -

were pot refated.

The development and réfinement of ihtervicw 1nstruments
which nvestigate more than one aspect of the reading develop-
mernt of young childrep was suggested .

Order Naa 77-25,931, 252 pages.
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AN EXPLORATORY STUDY OF THE RELATIONSHIP
"BEYWEEN SELECTED SCHOOL CONTROLLABLE
FACTORS AMD SCHOUOL ACHIEYEMENT SCORES IN
READING IN SELECTED LOW SOCIOECONOMIC LEVEL
. 3CBOOLS

\ 4 . . .
. HWODGES, James Gerald, Ph.D. . : ’
. The Ohio State University, 1977 . ) .

w
" Adviser: Prafessor Jér:es Kerber .
The Garson-Crouthamel Formula for predicting school
. acutuwent scares based on socioeconomic status data was
weed to predict the' achievendeqt of 223 metropolitan Atlanta
elementary schools in the ¢ Test of Basic 8kills, Reading
Subtgst for 1971, 1972, and 1974. Schools which ‘Consistently
placed one standard deviation'above or below fhiesmean, and
sebools which consistently moved in a directich which placed *
them one standard deviation above or below thg mean in 1974,
were labeled respectively high-residual (over achieving) or
low-residual (under achieving). Fifteen schools fell into
4 these categories.' Three schools were deleted { the stndy
' because of change in the socioeconomic status|of the com-
munities in which the schools were located, and one school
was deldted because of lack of teacher regponse to the
study questionnaires. Eleven schools, six high residunl
and five 1ow residual, comprised the final study sample. The
eloven schools were studied to determine whether any one
or-amy subcluster of six school comtrollible variables and/
or subvariables discriminated between the two groups of
schogls. .
The six school controllable variables and the instruments
R waed to collect the appropriate data were: 1. Teacher per-
3 ceptiom of the organizational climate within the school (as rated
- by the School Organizational Developrhent Questionnaire (S0DQ)
developed by Dr. David Mullins). 2. Classroom charactefistics’
(a8 rated by trained evaluators using a slightly modified ver-
sfoa of the Classroom Observation Checklist (COC) developed
by Dr. Helen M. Branch). 3. Teacher perception fon of library
offect (a8 rated by the School Library Effect Questionnaire
developed by the researcher). 4. Teacher expectancy of stadent.
potential (as rated by a two-item questionnaire developed by
the researcher). 5. Teacher written language ability (as rated
by the Fry Readibility Graph and a computer program written
to gemerate anaverage word frequency score based on awriting
sample from each teacher in the study). 8. Teachér prepara-
tion (a8 rated by the Gourman Scores of the institutions {from

which teachers in the sample schools received thqir bachelor'l
degrees).
After the collected data were tabulatg the va.rious school *
stores were entered into a discriminate analysis equatiop tb
. determine which variables, Yombinations of variables, or parts
of variables, if any, dis¢riminated between the high-residual
. (over achieving) and low -residual (under achieving) schodis.
of the varigbles by themselves perfectly discriminated
\ Detwees the high-residual and low-residual schools. However,
,-the subvaridible *Performancé” on the School brg:nizatlonal

__%Eﬂ' Questionnaire (SODQ) came cigse to discriminet-
the groups of schools. Sev different sub-
.varisble combinations discrimfnated between the two groups -

) but oaly one did so with statistical significance. That combi-
- nation incluoded the *Motivational Forces,” *Goal Setting,” and
“Performance and Training” ‘sections-of .80DQ and the
*Total Score” op'the COC, with the direction on the COC
being epposite what was & expected, ie., low-residual schabis
scored higher on the cocC., N
R was concluded that selected ubool—cmtrou:bh variables
ean b identified which discriininate between over achieving
ﬂ -lcr achieving schools., Order No. 77-17,099, 138 pages.
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THE EFFECTS OF A REMEDIAL READING PROGRAM ON
YOCABULARY AND READING COMPREHENSION ACHIEVE-~
MENT OF CULTURALLY DISADVANTAGED CHILDREN

NORNE, D. Ste, Ed.D. ¥
McNeese State University, 1977 .

Director: Dr. Stanley Le Jeune *
© The purpose of this study was to determine U any sigmnificant
dilference existed between pre and post-test scores of students
in grades two through fline of a rural consolidated independent
sehdol district whb participated in.a specnal readmg program
for disadvantaged children. - -
P'artlcxpants for the study were selected on the basis of 2 ° '
characteristic study conducted by teachers during April 1974
and results of subtests of’the S. R. A. Achievement Test, lowa
Test of Basic Skills and the Gates Reading Survey. Reading
Vocabulary and Reading Comprehension subtests of these in-
struments were nsed as pre and post-test to determine the sig- .
nificance of dd!erence interpolated between testing periods. ¢
Bl;ht hundred thirty-six students in grades two through nme
participated in a special reading program which provided indi-
vidual and small gFoup instruction {or disadvantaged children.
A variety of techniques were used 1n the program which in-
cluded two types of activities. One activity was a work activiyy,
the secoad activity was a high interest activity. This sequence .
was used to give students incentive to complete the work activ-
iy, so they could then participate in an activity which they liked
T,
-+ THe statistical techniques used 1n this study todetermine uf
2 significant difference exsted between pre and post-test
scores was the t-test. This technigue was used because the -
problem was concerned with the significance of the difference

between corrclated means leax;'ed {ro:mn the same test admanis-
tered to the sae group apon ' 0 9gCasions. .

- From tat infof matio, obte v a {101 1 s study was céb-
Cluded that stadents who Jeceicu spccial, reading (ns! ruction
for one academic year showed Sigrificant improvement In read-
ing comprehensiont and vocabulory skill development,

It was not possible, however, to determine the lcagevity of
success derived frém participation in the special reading pro-,
gram due to the time himitation of the study.

. The foliowing recommendations for inclusion 1n further
studies attemptgd in this.area were noted 1, A comparison of
studants scores who participated 1n a special reading program
with scores of students who did not participate in the program
serving as a control group would be mere indicative of the ap-"
parent siccess of the programt. 2. An wivestigatien intd more
variables and the application of the analysis of variance would
be desirable in any replication of this study which might be at-
tempted. 3. A follow-up study of students over a five yeas
period would be beneficial in determining the longevity d suc-
cess rgsullmg !rom participation in the special reading pro-
gram. Qrder No. 77-27,571, 138 pages.




